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Interaction of the university with the city administration and employers
in the process of educational quality management of the faculty of economics

Abstract

Object: Higher education is one of the main factors of economic competitiveness in the global economy, which is
increasingly based on knowledge. The imperative of countries to improve employment skills requires high-quality
teaching in educational institutions. National and transnational debates, such as the Bologna Process, direct government
regulation or incentives, competition between private and public educational institutions -all this encourages education-
al institutions to include issues of teaching quality in their agenda. Moreover, national quality assurance agencies en-
courage thinking on this topic, even if their influence is contradictory.

Methods: As higher education systems grow and diversify, society is increasingly concerned about the quality of
programs. Much attention is paid to public assessments and international rankings of higher education institutions.
However, in these comparisons, as a rule, excessive attention is paid to scientific research, and their results are used as a
measure of the value of an educational institution. If these processes do not affect the quality of teaching, it is partly
because measuring the quality of teaching is a difficult task.

Results: Institutions can implement evaluation mechanisms to identify and promote best teaching practices. The
environment of higher education institutions can contribute to improving the quality of teaching through various means.
For example, national policies implemented by government agencies or recommendations issued by quality assurance
agencies are likely to help university leaders implement a quality culture encompassing teaching.

Conclusions: The study will analyze teaching quality indicators that consider effective initiatives in the field of
quality of interaction of higher education institutions with the city administration and contribute to reflection; based on
the above, in turn, it can help other educational institutions to improve the quality of teaching, thereby improving the
process of educational quality management of the faculty of economics. The study will analyze the role of lecturers,
faculty, central university and the state. The factors of long-term improvement of the quality of teaching for the teach-
ing staff, decision-making authorities, and educational institutions have also been identified. The purpose of the study is
to contribute to the analysis of the interaction of the university with the city administration and employers in the process
of quality management of the faculty of economics.

Keywords: quality of education, management process, higher education, state, city administration, employers, di-
versification, faculty of economics.

Introduction

Effective cooperation between universities and the city administration, as well as employers, is a neces-
sary condition for satisfying the requirements of the development of the system of higher education and labor
relations in the Republic of Kazakhstan. The stimulation of the provided interaction implies the coordination
of actions of all interested parties, based on this, the existence of mutual understanding between structural
organizations and their desire to develop a joint vision of the situation.

According to the majority of employers, one of the urgent problems is the personnel issue faced by the
city administration and enterprises. In importance, this problem is second only to the other two, which direct-
ly determine the economic situation of the enterprise - sales of products and investments. Based on the data
on the conducted research in solving this problem, it is said that the weight of the personnel problem remains
for the city administration and organizations of various types of ownership and does not change depending
on their economic situation.

*Corresponding author’s e-mail: bekebayevam90@mail.ru
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The urgency of the problem is increasing due to the financial crisis, which not only imposes new re-
quirements and challenges the education system, but also radically changes the priorities of the personnel
policy of employers and the city administration.

The regional labor market, being a share of the state labor market, can simultaneously be considered as
a relatively independent labor-intensive socio-economic system. The labor market as a system of economic
mechanisms, norms and institutions that ensure the reproduction of labor and its use is an integral part of the
market system.

For a detailed study of the issue of interaction between universities, city administration and employers,
the Karaganda Buketov University was chosen, which on the one hand has a number of features in the issue
of interaction, on the other hand reflects the situation in the whole country for industrial regions in the devel-
opment of educational programs in all areas of training.

Literature Review

After a thorough study of the perception of the «quality management process of the faculty of econom-
ics» in the works of several economists and scientists, we learned some important concepts. Education quali-
ty management is a systematically implemented system of strategic and operational actions aimed at ensur-
ing, improving, monitoring and evaluating the quality of education.

The role of the education quality management process in the interaction of the university with the city
administration and employers:

Management concept - the manager is concerned not so much with the progress as with the results of
education. According to the results of education, they judge the performance of managerial activities. De-
pending on this, it is the preservation of the management system itself and the receipt of arguments for con-
tinuing work in the field of educational political policy. The logic of the conceptual idea: the quality of edu-
cation must comply with management guidelines and tasks.

Information and cybernetic concept - constant and systematic obtaining of information about the real
quality of education and achieving a correlation with the attitudes that are determined by the management
concept. The concept of quality and the concept as such don’t exist here; the information does only a servile
function for the existing management system.

A lecturer is a specific «producer» of the quality of education. It is necessary to know the quality crite-
ria every time in order to qualify the methods of its effective achievement and intermediate control. If there
are none, that is, they are not transferred to the management concept, aspects are worked out intuitively. The
scope of applicability of this concept begins with a specific lesson, a holistic course, a subject and ends with
the scale of the entire educational institution, depending on what a certain lecturer is responsible for in a par-
ticular educational technology. The assessment of quality is immediately subjective and uncertain, in fact,
which generates a lot of conflict situations.

Instructive and controlling concept - the main task of the inspectorate is not so much to manage as to
assess the quality, on the basis of which it is possible to carry out licensing, accreditation, standardization
procedures, etc. The given position is subordinated to the managerial one, as a result of this, its effectiveness
depends primarily on how fully and meaningfully the main idea of management is conveyed.

Scientific position - development of opinions, scientifically based criteria and methodological recom-
mendations for all other positions based on theoretical analysis.

The second typology of concepts follows from the framework of the individualities of the education
management system and the type of relationships that develop in the entire system completely. Based on the
above, the main customer for the quality of education is determined. There are hierarchical and democratic
types of relations in the education system. In a hierarchical system, quality management is necessary to pre-
serve the system of official subordination and the successful formalization of the functionalization of the ed-
ucation process. In a democratic system, the diversity of views on quality, on the provision of a plurality of
educational applications and personal choice of educational trajectory is logical and justified. The main cus-
tomer and quality supervisor is the consumer of educational services. The government, educational institu-
tion, etc. are considered only as performers and producers of quality (OECD, 2014).

The formation of education quality management at the modern turn is associated with the formation of
various approaches to solving quality problems. The quality management of education, formed in response to
the impartial need of humanity to receive high-quality education, is determined nowadays for a sufficient
quality of life.
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The complexity and variety of difficulties of the quality of educational services require a fundamentally
new approach to its solution. Moreover, (Biggs, J., 2001) it is necessary to realize that «the quality of educa-
tion is a versatile factor that includes at least four major blocks of indicators: accessibility, quality of material
and financial resources, high-quality human resources and the results of the activities of educational organi-
zationsy.

The definition of quality teaching depends on the meaning of «quality», a multi-layered and complex
word. As (Biggs, J., 2001) points out, «quality» can be defined as an outcome, a property, oral process.
Therefore it is hardly surprising that the phrase «quality teaching» has been given several definitions.
The review of literature showed that there are many ways to define quality in higher education because defi-
nitions of quality are «stakeholder relative» (Harvey, L. et al., 1992). (Tam, M., 2001) also found that all
stakeholders held their own view of what quality in education means to them. Some scholars define quality
in higher education as the process of quality enhancement. (Hau, H., 1996) argues that quality in higher edu-
cation, and quality teaching in particular, springs from a never-ending process of reduction and elimination
of defects. (Argyris, C. et al, 1974) believe that quality is driven by the inquest: «Are we doing things
right?» and by the complementary question «Are we doing the right things?».

Definitions of quality in higher education as an outcome, a property or a process are not necessarily in
conflict, and can potentially be used by higher education institutions as complementary. As a result, the re-
view does not adopt one definition of quality teaching and opts instead to look into how the institutions have
defined quality per se.

The literature review explores factors influencing quality teaching such as the national context, institu-
tional structure, student profile, lecturer training and use of information technology. It highlights the difficul-
ty of reaching a clear definition of quality teaching. The term quality teaching appears indefinable a priori
because it is evolving, and dependent on national context. Moreover the sources cited in the review are main-
ly from English-speaking countries, limiting the scope for applying the findings to other cultural contexts. As
a consequence of these constraints the study has focused on the different meaning given by each participat-
ing institution to the concept of quality teaching.

An important point emerging from the review of literature is that some concepts have remained at the
research level: this need to be addressed.

Finally, the literature finds that quality assurance systems have little impact on quality teaching, be-
cause quality assurance systems struggle to comprehensively evaluate what is taught.

Methods

The theory of automatic regulation of socio-economic processes; pragmatic approach; monitoring as a
means of increasing the effectiveness of strategic planning for the development of higher education institu-
tions; system analysis; factor analysis; sociological research methods. The case research method was chosen
as a methodology for conducting a mixed analysis, which allows taking into account the training of profes-
sionals in an industrially oriented region. The choice of methods is determined by the objectives and objec-
tives of the study, the specifics of educational programs and the nature of the problems studied. The methods
used allow performing a problem-situation analysis on the interaction of employers, city administration and
universities in order to form models and substantiate management decisions that improve the interaction pro-
cess.

Results

Although the institutions have diverse relationships with their national governments, most consider
themselves autonomous. The institutions ranked their level of autonomy on six different elements (Kovac, A.
et al, 2009). designing programmes, implementing programmes, assessing the outcomes of
programmes,recruiting teachers, discretion on salaries and bonuses for teachers, and assessing teachers.

In higher education systems, there are substantial reforms aimed at encouraging institutions to be more
responsive to the needs of society and the economy. This has been accompanied by a reappraisal of the pur-
poses of higher education and the drawing up of new government strategies. Although institutions now have
more room to maneuver for institutions, they also have clearer accountability to society. The tertiary sector is
expected to contribute to equity, ensure quality and operate efficiently.

The institutions describe themselves as very autonomous on the assessment of the outcomes of
programmes and on recruitingteachers. The level of autonomy allows many institutions toacceptstudents at
all degree levels. There is also a partial selection (for some levels of study) in 18% of the institutions.
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Bycontrast, institutions enjoyless autonomy in discretion on salaries and bonuses for teachers because of
government regulations and agreements with teachers unions.

Degree structure (undergraduate, graduate, doctorate). On average, 60% of the institution’s student
body is at the undergraduate level and 25% at the graduate level (of whichonly 9% are atthe doctorate level).

According to the structure of their student body, the institutions can be described as undergraduate-,
graduate- or doctorate- oriented (more than 60% undergraduate students, more than 30% master students,
more than 15% doctoral students).For example, with 99% undergraduate students, Karaganda Buketov Uni-
versity is typically an undergraduate-oriented institution. On the other side, Institute of Education— Karagan-
da Buketov University (96% postgraduate students) offers exclusively master and doctoral degrees.

Institutions included in this profile offered mostly programmers’ in the field of business, administration
and economics with a high level of autonomy in the selection of all students. All of them host fewer than 22
000 students.

Business and economics institutions tend to develop teaching and learning policies, especially at the
teacher's level: support for pedagogy, support for teaching and learning environment, and continuing educa-
tion for teachers.

Postgraduate institutions concentrate upon initiatives at the institutional level, with a strong commit-
ment to quality assurance policies and some involvement in the teaching and learning environment.

They are less engaged in programme management, compared to colleges or universities of applied sci-
ences which concentrate on the undergraduate level.

Multidisciplinary institutions with a majority of undergraduates have a limited involvement in policies
regarding teaching and learning, although they develop other institution-wide strategies often bound to their
identity and field of excellence.

Thisbreakdownisbased on the number of students in each field of study:the institutions have been
sortedbythedisciplinaryarea inwhichmoststudentsareinvolved. Whenno fieldofstudyhostsmore than 30% of
the student body, the institution is considered multidisciplinary (Figure 1).

B Multidisciplinary
B Humanities

M Economy and Law
M Health and Science
M Technological

M Business Management

Figure 1. Main disciplinary orientation

Note - compiled by the authors based on (Statistics Committee of the Republic of Kazakhstan. Ministry of National Economy of the
Republic of Kazakhstan 2016-2020. www.stat.gov.kz)

Because of the diversity of their programmers’, 40% of the institutions are considered multidisciplinary.
This applies mostly to the most populated institutions (more than 30 000 students). None of the multidisci-
plinary institutions host fewer than 10 000 students. Explanations are the following:

— Business-management: institutions with more than 40% of students studying in this field.

— Technological: institutions with more than 50% of students in engineering and vocational courses.

— Health and Science: institutions with more than 40% of students in basic science or health.

— Humanities: institutions with more than 40% of students studying social sciences, philosophy, history,

literature, linguistics or education.
— Economy and Law: institutions with more than 55% of students in economics or law.
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Five profiles have been highlighted. They have been defined according to four criteria: size of institu-
tion, level of study, major discipline(s) offered, and level of autonomy and selection of the students.

Medium-sized undergraduate and technological and vocational institutions develop a wide range of ini-
tiatives to increase quality using all kinds of tools at all levels (institution, department, programme, teachers
and students). The small-sized undergraduate institutions are the only ones of the sample which explicitly
implement support to student learning

Conclusions

The concept of «education quality management process» is complex and open to various definitions and
interpretations. Therefore, this review adopted a pragmatic approach based on how the quality management
process of education affects the interaction of universities, city administration and employers.

Changes in student profiles and learning requirements over the past decades have had a decisive impact
on the content of curricula and teaching methods. Therefore, the quality of teaching should be considered
dynamically, as a function of contextual changes in the higher education environment, as well as in
interaction with employers and the state system, such as the internationalization of research and additional
tasks that education needs to perform (innovation, civic and regional development), the training of skilled
labor to meet the challenges of the 21st century.

The introduction of an effective institutional policy in the field of teaching quality involves the use of
synergy between two groups of factors:

1. Factors external to institutions, at the national and in many cases international levels (for example,
the Bologna Process in Europe): they work as intermediaries or catalysts, creating a common climate
conducive to recognizing the quality of teaching as a priority.

2.Internal institutional factors: The institutional context (for example, the development of an internal
quality culture, student participation in academic affairs) and specific circumstances (for example, the
appointment of a new head) are likely to affect the pace of development of the quality of the teaching
initiative. In different educational institutions, there are overlapping layers (educational institution, faculties,
disciplines, programs) that are more or less open to initiatives in the field of quality teaching and whose
influence changes over time.

The institutions most advanced in initiatives to improve the quality of teaching have clearly defined the
role and tasks of the teacher in the learning process, and they know how to explain their belief that the
quality of teaching is an important area for development. Neither the size nor the specifics of the educational
institution are a serious obstacle to the development of institutional policy as long as the participation of the
management of the faculty of economics is clear and permanent, and sufficient financial resources and
appropriate funds are allocated to ensure the quality of teaching on a long-term basis.

The commitment of all stakeholders of the university, that is, the city administration and employers, and
above all the academic community, is crucial for the success of any policy to improve the quality of
teaching. Participation enhances the dedication and motivation of graduates when it begins with the very
concept of action or policy, in which their educational function is put forward and clearly stated.

The implementation of the teaching quality policy also depends on the ability of the educational
institution to find a balance between the technical aspects of quality support and the fundamental issues
raised. It is obvious that the goals related to the quality of teaching cannot be reduced, and they cannot be
achieved through simple technical improvements or expansion of existing mechanisms (Benneworth, 2010).
Conversely, these fundamental questions lose relevance if they are not supported by concrete actions that the
academic community considers useful. All this is a matter of balance, specially adapted to the culture and
way of work of each institution.

The higher education sector is still trying to understand the causal relationship between involvement in
teaching and the quality of learning outcomes. The reason for this lies in the difference in approaches
between the teacher's work and educational activities, which makes it difficult to measure any causal
relationship between input data and results, although such links undoubtedly exist. Institutions tend to track
their initiatives mainly through performance indicators and resources, while learning outcomes are
determined by numerous factors depending on the context (e.g. characteristics of students and teachers), the
environment in which learning takes place (e.g. learning process, pedagogy, training, services) and the
previous experience of students. Studying the relationship between inputs, processes and outcomes of higher
education requires innovative and in-depth assessment methods and tools.

38 BecTHuk KaparaHgmHckoro yHusepcurteTa



Interaction of the university with...

References

Argyris, C., & Schon, D. (1974). Theory in Practice: Increasing Professional Effectiveness. Jossey Bass, San Francisco,
CA.

Benneworth, P.S. (2010). Models for university co-operation strengthening national knowledge economy. A policy
analysis, Final report for the 3TU Governance Board, Enschede: CHEPS.

Biggs, J. (2001).The reflective institution: assuring and enhancing the quality of teaching and learning. The Journal of
Higher Education, 41(3), 221-238.

Harvey, L., Burrows, A., & Green, D. (1992). Criteria of quality in Higher Education. Report of the QHE Project, The
University of Central England, Birmingham.

Hau, H. (1996). Teaching Quality Improvement by Quality Improvement in Teaching. The Journal of Quality Engineer-
ing, 9(1), 77-94.

Kovac, A., Vossensteyn, J.J., Kottmann, A., & VIk, A. (2009). International Experiences with Professionalization in
Higher Education Management.

Ministerstvo obrazovaniia i nauki (2020). Gosudarstvennaia programma razvitiia obrazovaniia i nauki na 2020-2025
gody [State Program for the development of Education and Science for 2020-2025]. primeminister.kz. Retrieved
from https://primeminister.kz/ru/gosprogrammy/  gosudarstvennaya-programma-razvitiya-obrazovaniya-i-nauki-
respubliki-kazahstan-na-2020-2025-gody-9114129 [in Russian].

OECD (2014). Reviews of National Policies for Education: Secondary Education in Kazakhstan, OECD Publishing.

Sagintaeva, A. (2014). Razrabotka strategicheskikh napravlenii reformirovaniia obrazovaniia Respubliki Kazakhstan na
2015-2020 gody [Developing Strategic Directions for Education Reform in the Republic of Kazakhstan for 2015-
2020]. Nazarbayev University Graduate Schoold of Education, Astana [in Russian].

Tam, M. (2001). Measuring Quality and performance in Higher education. The Journal of Quality in Education, 7(1),
4-54.

M.O. bekebaeBa, /I.H. Kenecoaes, III.H. AradexoBa

IKOHOMHMKAJBIK (paKyJIbTEeTTiH 0i1iM camachlH 0acKapy
YPAiciHJe KOFapbl OKY OPHBIHBIH KaJia dKiMIIUIIriMeH
JK9He KYMbIC OepyulijiepMeH 63apa ic-KUMbLIbI

Anoamna:

Maxcamur: Yorappl OimiM  xahaHIBIK SKOHOMHKAIaFbl JKOHOMHUKAJBIK Odocekere KaOUICTTUTIKTIH HeTi3ri
(hakToprapbIHBIH Oipi O0IBITT TaOBUTAIEI, 0T OiTiMre Kebipek cyheneni. EnaepaiH »kyMbICKa OpHAIACTBIPY NaFIbLIAPBIH
JKaKcapTy JKOHIHJET1 WMIIEpaTHBI OKYy OpPBIHAApPBIHIA camajibl OKBITYIBI Tajlalm eTedi. boJIoH mporeci, Tikemei
MEMJICKETTIK PETTey HEeMece BIHTANAHABIPY, JKEKE XOHE MEMIICKETTIK OKY OpBIHIAphl apachIHIAFbl OJCCKENECTIK
CHUSIKTBI YIITTHIK KOHE TPAHCYIITTHIK MiKipcalbICTap — OCBHIHBIH OAapJIBIFBI OKY OPBIHAAPBIH OKBITY Camachl Maceeepin
©31HIH KYH TopTiOiHe eHri3yre TypTki Oomanbl. OHBIH YCTiHe, callaHbl KaMTaMachl3 eTyAIH YJITTHIK areHTTIKTepi, TinTi
OJIAP/IBIH BIKIIANBI ayiIbl 00JIca J1a, OCHI TAKBIPHIT OOMBIHINA OMIayFa HTEPMETCH]II.

Ooici: YKorapel OimiM Oepy kyiernepi ecim, opTapanTaHIBIPBUIFAH CaiiblH, KOFaM OarjapiiaMaiaplblH Camachl
Typaibl kebipek anaHmaiasl. JKorapsl 0Ky OpbIHAAPBIHBIH KOFaM/IBIK Oaranapbl MEH XaJbIKapaJIblK PEHTHHITEPiHE KOI
KOHIN OemiHemi. Anmaiina, OYJI calbICThIpyJIap/a FRUIBIME 3€PTTEYIepre epeKie eH KOsbl )KOHE OJIapAbIH HOTHKeIepi
OKY OpHBIHBIH KYHBUIBIFBIH OJIIICY PETIHAC KOJAaHbUIaAbl. Erep Oyl mporecTep OKbITY camachlHa dcep eTrece, OHja
OyJ1 Oip >kaFbIHAH QJIFaH/Ia, OKBITY CAllaChlH aHBIKTAY KWBIH MiHIET OOJIBI TaObLIA IbI.

Kopvimuvinovr: MekeMenep OKBITYIBIH O3BIKTBHIFBIH aHBIKTAY JKOHE UITepiJieTy YIIiH Oaranay TETIKTepiH €HTi3e
anazpl. JKorapbl OKy OpBIHIapBIHBIH OPTAaChl 9PTYPIIi KypaldapIblH KOMETIMEH OKBITY CalachlH apTThIPYFa BIKIA €Tyl
MYMKiH. MBICaJIbI, MEMJICKETTIK OpTaHAap JKYPri3eTiH YITTHIK casicaT HeMeCe cala areHTTIKTepl IIbIFapFaH YCHIHBICTAP
JKOFapBl OKY OPBIHAAPBIHBIH OaCIIbUIAPhIHA OKBITYIBI KAMTUATBIH Calla MOJICHUETIH CHII3yre KOMEKTECEIi.

Tyorcoipoimoama: 3epTTeyAe KOFapbl OKy OpPBIHAAPBIHBIH Kajla OKIMIIUIITIMEH e3apa iC-KMMBLI Camackl
caJlaChIHJIaFbl THIM/II OacTaMaliapabl KapacThIPaThIH XKoHE PE(IICKCTIK BIKIAN €TETiH OKBITY CallaChIHBIH KOPCETKIIITepi
TaJJaHFaH, YXOFapblda AWTHUIFAHIAPABI €CKEpe OTBIPHIN, ©3 Ke3eriHae 0acka OKYy OpBIHIAphIHA OKBITY CalachiH
apTTBIPYFa, COJ apKbUIBl OiTiM Oepy camachklH Oackapy MPOLECIH KETUTAipyre keMekrece anmansl. COHBIMEH Karap,
OKBITYIIBUTAPBIH, (aKyJIbTETTiH, OPTAIBIK YHHBEPCUTETTIH JKOHE MEMIICKETTiH peii 3eprrenreH. CoHpai-ak
OKBITYIIBUTAp KYpaMbl, IIENTiM KaObUIAANTHIH OWIIK OpraHAaphl >KOHE OKY OPBIHAApHI YIIiH OKBITY CamlachlH y3aK
Mep3iMIIi KakcapTy (axTopiapbl alKbpIHAAIFaH. 3epTTEYIiH MakcaThl — OiTiM Oepy camacklH Oackapy MpoleciHae
JKOFaphl OKY OPHBIHBIH KaJla SKIMIIITITIMEH oHe )KYMBIC OepyIIijiepMeH e3apa ic-KUMBUIBIH TajlIayFa yJiec KOcy.

Kinm co30ep. 6inmiM camacel, 6ackapy Mporieci, )oFapbl OUTiM, MEMJICKET, Kajda OKIMIIUIIT, )KyMbIc Oepymriiep,
opTapanTaHIbIPY, SKOHOMHUKA (aKyIbTETI.
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B3anmopneiicTBHe By3a ¢ aAMHHUCTPaNMeli ropoaa U padoToaaTe IsIMH
B IpoIlecce YIPaBJIeHUsI KAUeCTBOM 00pa30BaHUsA IKOHOMHYECKOro (paKkyabTeTa

Annomauyusn

L]ens: Brictiee 00pa3oBaHue SIBISCTCS OJHAM U3 OCHOBHBIX (DAKTOPOB 3KOHOMHUYECKON KOHKYPEHTOCIOCOOHOCTH
B MIO0AJBHOI 3KOHOMHUKE, KOTOpas Bce OOJbINE OMUPAeTCs Ha 3HaHHA. VIMIepaTHB CTpaH MO yIy4IICHHIO HABBHIKOB
TPYAOYCTPOICTBA TpeOyeT KaYeCTBEHHOTO MPEIOJaBaHUs B YICOHBIX 3aBe/IcHUSIX. HallnOHANBHBIC W TPAHCHAIIMOHAIb-
HBIE fe0aThl, Takue Kak boiaoHCKkuil mpomecc, mpsiMoe TOCYIapCTBEHHOE PETYIUPOBAHNE WM CTHMYJINPOBAHHE, KOHKY-
PEHIINS MEXIy YaCTHBIMH U TOCYJapCTBEHHBIMH YICOHBIMHU 3aBEICHUAMH — BCE 3TO MOOYXKAAaeT yueOHbIC 3aBEACHUS
BKITIOYATh B CBOIO MTOBECTKY JHS BOIPOCHI KauecTBa MpenoAaBaHus. boiee Toro, HallMOHANBHBIE aTeHTCTBA 110 00ecTe-
YEHHIO Ka4eCTBa ITOATAIKHBAIOT K Pa3MBIIUICHUSM Ha ATy TEMY, JaXXe €CIIH X BIUSIHUE TPOTHBOPEUHUBO.

Memoowi: Tlo Mepe pocTa ¥ AUBEpCUPUKAIINNA CUCTEM BBICIIET0 00pa30BaHUs OOIIECTBO BCe OOJIbIE OECITIOKOUT-
csi O KadecTBe mporpaMM. Bonblioe BHAMaHHE yIeNsSeTCsl OOIMIECTBCHHBIM OIICHKAM M MEKAYHAPOTHBIM pPEHTHHTaM
BBICIINX YYEOHBIX 3aBeleHUA. OHAKO B ITUX CPABHCHHSX, KaK IMPABUIIO, YACISICTCS Ype3MEPHOE BHUMAHUC HAYYHBIM
HCCIICIOBAHUSM, a UX PE3YJIbTAThl HCIOJIB3YIOTCS B Ka4eCTBE MEpHia LEHHOCTH yueOHOoro 3aBefcHus. Ecnu 3tu mpo-
LIECCHI HE 3aTParvBalOT KayeCTBO MPEIOAABAHUSA, TO 3TO, OTYACTH, MMOTOMY, YTO U3MCPCHHE KauecTBa MPEIOIaBaHUS
SIBIISIETCSL CIIOKHOU 3aauei.

Peszynomamei: YapexaeHUsT MOTYT BHEIPSTh MEXaHU3MBI OIICHKH JUTS BBISIBICHUS M MPOJBIDKCHUS MTEPEIOBOTO
ombITa mpenogaBanms. Cpena BBICIIMX YYIEOHBIX 3aBEICHUN MOXET CIOCOOCTBOBATh MOBBIINICHUIO Ka4eCTBa IPETOaa-
BaHUS C ITOMOIIBIO Pa3IMYHBIX cpeAcTB. Hampumep, HalMoHaIbHAS TOIUTHKA, TPOBOAMMAS TOCYAapCTBEHHBIMHU Opra-
HaMH, WIA PEKOMEHIAINH, U3IaHHBIE areHTCTBAMH 110 OOECIIEYCHUIO KayeCcTBa, CKOpPEE BCETO, MOMOTYT PYKOBOIUTE-
JISIM BY30B BHEIPUTH KYJIbTYPY KaueCTBa, OXBATHIBAIOIIYIO IIPETIOAaBaHHUE.

Buigoowi: B nccnenoBanum OynyT MpoaHATN3UPOBAHBI NOKA3aTEIN KadyecTBa IMPEMoaBaHMs, KOTOPBIE paccMar-
puBaroT 3(peKTHBHBIC HHUITHATHBEI B 00JIACTH KAa4eCTBA B3aMMOCHCTBHS BBICIINX YUEOHBIX 3aBEICHUH C aAMHHUCT-
patmeii Topoia H CIocOOCTBYIOT pedIEKCHHU; UCXOIS U3 BBIIICU3IOKECHHOTO, B CBOIO 0YEPEb, MOKET IIOMOYb APYTHM
Y4eOHBIM 3aBEJICHHUSM MOBBICHTh KAQ4eCTBO MPEMOJaBaHUs, TEM CAMBIM YCOBEPIIICHCTBOBATH MPOIIECC YIPABICHUS Ka-
4ecTBOM 00pa3zoBaHMs. B mcciaenqoBaHuY OyAeT MpoaHaIM3UpOBaHa POJb MPENoAaBarTeeil, (akyabTeTa, ICHTPAIHLHOTO
YHHBEPCHUTETA U TOCYIapCTBa. A TaKKe ONPEICICHBI (PaKTOPHI JOJITOCPOYHOTO YIYUIICHHs KAa4ecTBa MpPENOoJaBaHHs
JUTS TIPETIOIaBaTEIbCKOTO COCTaBa, OPTaHOB BIACTH, MPUHUMAOIIUX PEIICHUs, U y4eOHBIX 3aBencHuil. [lenp uccnemno-
BaHUS — BHCECTH BKJIAJ] B aHAJIU3 B3aMMOJCHCTBHS By3a C aJMHUHHCTPALUCH ropona U paboTomaTeNsIMH B Ipoliecce
YIpaBJICHUS Ka9eCTBOM 00pa30BaHHUS.

Kniouegvie cnosa: xadecTBo 00pa3oBaHusi, MPOLIECC YIIPABJICHUS, BbICIIee 00pa3oBaHue, TOCYIapCTBO, aMUHHCT-
parsi ropojia, pabotoaarenu, TuBepcuUKaINs, SKOHOMUIECKUH (PaKyIbTeT.
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